ISSN 2350-109X
Zhlhian %[hn[ar www.indianscholar.co.in

An International Multidisciplinary Research e-Journal

FIndian Scholar

ENGLISH TEXTBOOK FOR 10™ GRADERS IN NEPAL AND JAPAN: A
COMPARATIVE STUDY

Dipendra Kumar Khatri
Lecturer of English
Tribhuvan University, Nepal

Abstract

Textbooks are for a particular group of learners executed as the main resources of
materials to concretize the objectives of the national curriculum. Generally,
textbook analysis instantly provides insights into the evaluation of the books.
Specifically, this paper comparatively analyzed the 10" graders' English textbooks
of Nepal and Japan. For this, the textbooks were selected purposively and
conveniently which are currently being implemented by the Ministry of
Education, both in Nepal and Japan. Basically, impressionistic and content
comparisons of language aspects and skills were carried out using focused reading
through qualitative descriptions. The comparison reveals that the outlook of the
Japanese English textbook is additional attractive with pictorial presentation than
that of Nepal. Further, the English textbook in Japan gives space for the Japanese
language but English only in Nepal. Commonly, both the countries' English
textbooks set all aspects (pronunciation, vocabulary, grammar, language
functions) and skills (listening, speaking, reading, and writing) of the language.
The most interesting variance between those countries is the chapter titles: the
Nepalese English textbook comprises the units with the name of the language
function whereas Japanese has got the thematic sections. Likewise, both textbooks
consist of a lot of project works and warm-up activities intending to develop
critical thinking skills. Comparatively, the Japanese English textbook has more
local content than that of Nepal. Finally, it puts forward for further analysis of
textbooks, specifically, of Nepal from the multiple perspectives in the context of
English’s in globalization.

Keywords: Nepal, Japan, English textbook, impressionistic, language aspects and
skills, analysis of content
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Introduction

The textbook is a synonym for a course book. It is defined as the main resource having
systematically created content to be taught and learned by a particular group of learners in a
specific period of time. The language textbook is an assemblage of fundamental material for
language learning: grammar, vocabulary, pronunciation, functions, and skills of language
(Tomlinson, 2011). Likewise, McGrath (2002, p. 8) collected various metaphors to clarify the
concept of a course book: 'a recipe': a prescription of instructions, 'a holy book': sacred text for
teaching and learning, 'a compass': shows the direction for what to do, 'a springboard': a platform
for gearing to teachers and learners, 'a straitjacket': regulator the activities, 'a survival kit": a
collection of various components for teaching and learning, 'a supermarket': the learners can
serve themselves in learning, and/or 'a crutch: a supporting tool in teaching, learning, and
testing. Likewise, (Harmer, 2007) presented a course book from teachers' perspectives: the good
teaching material that is presented attractively.

The term textbook analysis means an examination that provides a base for the evaluation
of the course book with reference to curriculum, context, learners, and teachers. It is a pre-
evaluating process that has an objective and verifiable description of the textbook (McGrath,
2002). Course book analysis requires the answers to the questions: how much is the price?
whether it is easily available or not? what extras does the publisher provide with the course
book? how attractive the layout and design is? whether the instructions are clear or not? what
kind of teaching and learning methodology does this promote? does the course book cover
language skills and aspects? whether this includes varieties of topics and cultural aspects or not?
and is it accompanied by teacher's guide? (Harmer, 2010).

To meet the educational policy of the nations, the textbooks are being updated and
revised with the changing time and needs. The 10" graders' English textbooks in Japan are
recently revised on the basis of the national curriculum guidelines 2020 entitled ' English
communication I' having 160 pages, and 'English logic and expression I' having 136 pages that
are authorized and implemented by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT) Japan.

The freshly introduced textbook 'English Grade 10' was published by Curriculum
Development Centre, Sanothimi Bhaktapur in 2017 and implemented by the Government of
Nepal, the Ministry of Education, Science, and Technology. It is based on the revised curriculum
after more than a decade in this particular grade. Physically, the front cover page is attractive
with the pictorial presentation. The book is in square shape and has a good size of 233 pages
except for the preliminary sections. Although the textbook is available both in print and online
versions in pdf, the printed mode has not got good paper quality. The textbook contains pictures
and exercises too. It embraces textual, referential, and inferential project works.

So the main purpose of this study is to analyze the selected English textbooks in Nepal
and Japan comparatively to answer the questions; a. to what extent they are similar in terms of
overall impression? b. to what extent they are different in overall physical characteristics? c.to
what extent they have included in-depth language aspects: pronunciation, grammar, language
functions, vocabulary, and language skills: listening, speaking, reading, and writing?]
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Previous Studies Regarding English Textbooks in Nepal and Japan

English is the most used foreign language being implemented in the education system of Nepal
which has a remarkable entry after Jung Bahadur Rana's visit to Europe, the British in particular
in 1850-51. The Prime Minister (Jung Bahadur Rana) initiated an English-style education system
for the sons of Rana ruling families which was a stepping stone for English in Nepal (Duwadi,
2018). Although English is rarely used as a means of communication in Nepal, it is being taught
as a compulsory subject in school education from grade 1 to 12. Likewise, in some universities,
English is compulsory as well as a course of specialization too.

Although there are regional and social varieties of the Japanese language, there is not
wide space for other minority languages in academia and official use in Japan. As a result, Japan
was not completely but mostly identified as a monolingual society with Japanese as the dominant
language (Yuasa, 2010). By realizing language as the means of international connection, 'in the
1890s, the language education system was formally established for middle and higher secondary
schools in Japan. English became the main foreign language, while French and German were
offered in higher schools as a second foreign language'(lino, 2002; Kubota, & McKay, 2009).

The literature shows the ingress of English in Nepal and Japan has a temporal similarity
but access to the civic has differences. As Duwadi (2018) mentioned English was introduced in
Nepal early nineteenth century (for the Rana family in the 1850s) but the general public has to
wait till the 1950s to access it because schools were not opened other than Rana ruling families.
Similarly, in 1858, US-Japan diplomatic relations officially began and there was a spread of
English in Japan. Consequently, English, in the 1890s became the main foreign language being
taught in schools in Japan (Iino, 2002). As a result, English textbooks were designed to
materialize the curriculum for a certain time and targeted a group of learners.

Naji Meidani, and Pishghadam (2013) analyzed the textbooks New American Streamline
(Hartley & Viney, 1994), Cambridge English for Schools (Littlejohn & Hicks, 1996),
Interchange Series Third Edition (Richards, Hull, & Proctor, 2005), and Top Notch (Saslow &
Ascher, 2006) with reference to Kachru's (1986) inner, outer, and expanding circle countries and
found that the sampled textbooks generally reflected more aspects of outer and expanding circle
countries than that of the inner circle countries. On the contrary, (Yamanaka 2006; Ookawa
2016) mentioned that the Inner circle has got the highest (dominantly the USA and the
UK)cultural influence in the secondary-level English textbooks of Japan with very little concern
for its own country.

By studying English textbooks in Japan and Korea, Yuasa (2010) concluded thosewere
designed taking concerned with learners' interests through the selection of interesting subject
matters, and pictures although there were cultural differences in the textbooks between the two
countries.

On the other hand, Bhandari (2019) concluded the 5™ graders' English textbook in Nepal
better includes the changing trends of objectives, contents, and activities in comparison to the
previous textbook for the same grade to meet the fashions of English’s. By looking at the
textbook from the gender representation perspective Paudel, and Khadka (2019) came to
illustrate descriptively that males were given higher status roles in many titles, and females were
given weak, minority, nurturing, and conventional roles in the 9" graders' English textbook of
Nepal. To find out the linkage between the curriculum, textbook, and examination, K. C. (2021)
mentioned that the 10" graders' English textbook of Nepallacked various components of the
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curriculum. As a result, the textbook was not sufficient enough to bridge the curriculum and the
examination.

The insights explored from the comparative study of the textbooks from two different
settings can inspire us to rethink the quality of education. In this globalized age, English
textbooks must have a reflection of global and local realities. The explored related literature
helps to identify the cavity in the study area and makes the investigation genius with a better
understanding of the trends in those two countries.

The literature clearly spotted the gap relating to the comparative study of the English
textbooks of those two countries regarding the 10Mgraders in 2022,

Methodology

The textbooks of 'English grade 10", published in 2017 and implemented by the Government of
Nepal, Ministry of Education, Science and Technology, Curriculum Development Centre,
Sanothimi, Bhaktapur, Nepal, and 'Crossroads English communication I,' and 'Genius English
logic and expression I', published by Taishukan in 2022 and, authorized and implemented by the
Ministry of Education, Culture, Sports, Science and Technology, Japan for the 10" graders were
selected purposively. These conveniently collected documents/textbooks were compared using
descriptive qualitative methodology.

The comparison is mainly based on the textbook analysis methods mentioned by
McGrath, (2002); impressionistic: an overview of a general way of looking at the textbook on the
basis of the publisher's information on the cover page, content coverage, organization, topics,
layout, and visuals. It is observation and collecting the bird's eye view features of the textbook.
Likewise, the checklist: making the list of categories to be analyzed, and in-depth: specific,
detailed, or close analysis of the tasks, information, and other required features of the textbook
specifically listening, speaking, reading, and writing skills. It is the analysis of the selection and
organization of the content in relation to the curriculum.

As those three methods are interrelated from general to specific in nature, in this
particular study a common and generalized overall presentation and imprint comparison is done
on the basis of the physical characteristics of the selected textbooks. Further, the in-depth
comparison is carried out with reference to language aspects: vocabulary, language function,
grammar, and language skills: listening, speaking, reading, and wittingwith the focused reading
of whole textbooks. This particular comparison is based on the assumption explained by Harmer
(2010), that textbook analysis is a priority based so a teacher can set their own areas of question
and carry out a study.

The Outcomes of the Comparisons

The trend of authorizing processes for school-level curricula and textbooks is found
similar in Nepal and Japan. As the school-level curriculum is approved by the Ministry of
Education, then authors are contracted competitively to write textbooks that are to be
implemented by the Governments.

By comparing the English textbooks 'English grade 10' in Nepal and English
communication I' and 'English logic and expression I' both are for 10" graders' in Japan in
overall physical features impressionistically, language aspects (pronunciation, vocabulary,
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language function, grammar), and skills (listening, speaking, reading, and writing) in-depth, the
following themes are developed:

The Impressionistic Comparison

The overall content of 'English Grade 10' from Nepal consists of nineteen different units with the
given names of the title of language function. The first unit is entitled 'giving, withholding, and
reporting permission' and the second unit is 'reporting statements'. Likewise, reporting questions,
reporting commands, giving advice and warnings, expressing conditions I, and expressing
conditions II, asking for reasons, purposes, and their responses, expressing unexpected results,
describing events, expressing preferences, talking about personal experiences, talking about the
past I: narrating past events, talking about the past II : interrupted continuous action, talking
about the past III: comparing past and present, confirming and denying, agreeing and
disagreeing, indicating time and motions, and interpreting tables and charts the third to
nineteenth respectively.

Language aspects: grammar, vocabulary, and language functions, and language skills:
listening, speaking, reading, and writing are included within the exercises in the reading sections.
Grammar in text, dialogues for language function, and literary texts specifically poems
unwrapped the room for creativity.

Similarly, the physical features of this book are attractive though the paper quality is not
good enough for durability. This book is affordable at a convenient price and easily
downloadable as a pdf copy. The various pictures and diagrams have added to the beauty of the
book. Similarly, the textual grammatical exercises, language functions, and dialogues are making
the subject matter comprehensible. Most importantly, the textual, guessing pictures and beyond
the textual/inferential exercises unlocked the space for the critical thinking skill of the 21
century.

The newly revised textbook in Japan, the 'Crossroads English communication I' consists
of seven units. The first unit is entitled 'from another point of view: to explore life in abroad and
in Japan,' the second questioned 'is that true?: about new media and media literary' The 'ocean
life: about the problem in the ocean and protecting ocean, with a little help: about helping others
eg. Refugees, living longer and better: about taking elders' advice for a healthy life, beyond
borders: about various cultures, at a station in London: life experiences and explorations' and
third and the seventh respectively. Each of the units organized having two listening texts with
good warm up activities at the beginning and two reading passages with project works at the end.
Similarly, 'Genius English logic and expression I' consists of mainly speaking and writing
activities having twenty different units. The first entitled ' introducing yourself', the second
talking about family member or friend, talking about your school, making plans for the weekend,
sharing experiences, learning your way around at school, looking back, recommending the
perfect place to go, staying healthy, thinking about your future, Japanese educational practices,
school events, better choices, a person you look up to, extracurricular activities, what can we do
to save resources?, what if it had never happened?, how can we protect the earth?, can
technology make the world a better place?, what do you like about Japanese culture?, the third,
and the twentieth respectively.

As suggested in(McGrath 2002: Feak, & Swales 2014), textbooks as the sample were
found to offer varieties in terms of linguistic, cultural, and methodological perspectives.
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Similarly, Harmer (2007,p. 133) advocates the 'need to be exposed to different Englishes' which
is less observed in other texts except for the poems from different English’s. As recommended
by Freeman(2014), it was found that pre-reading and post-reading questions to comprehend the
reading texts.

The very interesting comparison between those two textbooks is attempting to take into
account visual images more specifically the textbook in Japan. In this regard, Segesten (2011)
mentioned that the pictorial imageries of the cover illustrations can be a good predictor of the
contents and impact on the readers. Both of the countries' textbooks cover photographs giving
the inferential meaning of what the text is heading to.

Pronunciation Aspect

The textbook in Japan 'Crossroads English communication I' includes 'sound training' and 'read
aloud', 'sight and sound' sections in the exercise to practice pronunciation. For instance, in pair
words right/light kinds of practices are given. Further, this textbook embraces phonemic
transcriptions of the concentrated words at the end of each reading text. Likewise, the selected
English textbook in Nepal includes the phonemic transcription of the focused words at the
ending part of the book under the term glossary.

Although pronunciation can be learned with speaking and listening activities, those two
countries' textbooks mentioned pronunciation in separate subdivisions. It shows that they have
given attention to developing the pronunciation aspect of language as mentioned by Harmer
(2007) intonation and pitch should be taught to the learners because those features play role in
determining the meaning of the words.

Vocabulary Aspect

Both 'English communication I' and 'English logic and expression I' in Japan included
vocabulary exercises for the input purpose and also in the discourse context. Likewise, in the
English textbook of Nepal, the glossary section listed words with their meanings and phonemic
pronunciation. It has also many workouts to find out the meaning of the words/phrases from the
reading texts which are comprised of idioms too. The puzzle filling and matching meaning with
the words are also set in the English textbook of Nepal.

It was found that textbooks from both countries consciously included vocabulary
exercises. Factually, knowing a lot of words help to be expressive in language and word-building
exercises are useful to extend the learners' word stock (McGrath, 2002). Those settings are also
found in line with Harmer (2007), the meaning of the vocabulary based on the context/situation
and the discourse: linguistic arrangement and collocations too.

Language Function

The textbook English logic and expression I includes the natural examples of spoken patterns in
sections: 'let’s speak about' focusing on language functions. It also consists of interaction in pairs
and groups. Likewise, English communication I mentioned 'expression' sections for the
communication skills to develop. Further, it holds many 'think, write, and talk' exercises to
develop communicative ability. Interestingly, the English textbook in Nepal is designed with all
the nineteen units' main headings with the name of the language functions.
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Both the countries' textbooks consist of many language functions as mentioned in
(McGrath, 2002), including information gaps, descriptions with drawing or arranging or
differentiating, making plans, and other communicative activities too. Those exercises are in
contexts by way of Harmer (2007), students should be exposed to which situation the exponents
are more appropriate.

Grammatical Aspect

The textbook in Japan, 'English communication I' holds many grammatical practices in various
sections: 'language focus exercises' and 'grammar for communication' and 'grammar' for various
grammatical facets for example tense, formation of sentences, and also forms of word exercises.
Likewise in the Nepalese English textbook, the parts of speech are mainly focused on
grammatical development. The section 'grammar' directly intends to practice the grammatical
activities more isolated at the sentence level and to some extent at discourses. Some grammatical
activities are also integrated into the category of 'grammar for language functions'.

It reflected that the textbook in Nepal is more in the line mentioned in Harmer (2007), the
parts of speech help to determine which of the category go with which so need teaching it.
Generally both the countries and more specifically Japanese textbook mirrored McGrath (2002),
language-focused learning will be more effective if the learners are provided a model or real-
world contextual use of grammar at the discourse level.

Listening Skills

Although all four skills of language can be practiced in integrative, some particular
portions specific to listening are found being exercised in numerous textbooks. For instance, in
Japanese ' English communication I' comprises many 'listen up' exercises that provide audio and
video for listening tasks. Mostly, all the warm-up activities in this particular textbook consist of
listening texts. Similarly, Nepalese English textbook includes many titled under 'listening' text
preceded by the look and guess activities.

To(McGrath, 2002), in real-life interaction we listen and speak, there are exercises to
listen and speak in both countries' textbooks. As mentioned by Hamer (2007), intensive and
extensive listening texts are found in Nepalese and Japanese textbook contexts too. Most of them
were based on the extracted listening sources as the CDs. They lack live listening sources except
teachers' talking in the classroom.

Speaking Skills

In 'English communication I' mostly contains 'think, write and talk' exercises which conclude in
speaking. Similarly, 'English logic and expression I' includes the natural examples of spoken
patterns of each unit covering two sections: the first is always comprised of 'let’s speak about'
focusing on speaking activities. The conversation in pairs and groups, and 'loud reading'
exercises are also illustrations of speaking practices. Similarly, in the Nepalese English textbook
'time for speaking' segment encompasses groups and pairs of discussion and debates. Moreover,
'have a conversation as given in the exercise', and 'present your view for and against the given
statements' are other sections for the inspiring to speak.
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As stated by Harmer (2007), there can be effective speaking rehearsal if the teacher can
create the discussion, information gap activity, storytelling, talking about a favorite object, and
students ‘presentations which are found in both of the selected textbooks' contents.

Reading Skills

In 'English communication I', found a variety of reading texts related to child empowerment,
crossing the border kinds of titles for intercultural understanding, and making aware of various
contemporary explorative matters to healthy habits, and cultural attention. Most of the reading
texts are related to Japanese cultures and ways of life. For instance, ' accessible Japan' includes
supporting disabilities and other disadvantaged people in society. On the other hand, the reading
texts in the Nepalese textbook are more literary: poems and essays that are problem-oriented:
traffic jams, and human trafficking as a case of them. Further, the comprehension questions after
the text and signpost questions before the texts are common features of the English textbook in
Nepal.

As suggested in Harmer (2007), including authentic texts that are produced in the real
world in higher grades and using simplified text for lower graders can be good. Furthermore,
scanning and skimming skills and intensive and extensive readings need to be practiced for
reading development. Those issues are tried to be addressed in the textbooks of both countries
from readings to exercise segments.

Writing Skills

Japanese 'English logic and expression I' includes the natural examples of written patterns
consisting of 'let’s write about' section specifically for writing skills development. Likewise,
'English communication I' includes writing exercises after the text in the form of comprehension
questions. Further, it consists of a 'your reaction' part which intends to develop both critical
thinking and writing skills simultaneously. This book also comprises 'think, write and talk'
exercises to develop writing skills along with speaking and brainstorming. It has many project
works that are mostly based on writing skills to develop integrating of other skills too. Similar
features of writing activities are found in the textbook in Nepal. For instance, written project
work, and answering the given questions in the written form are commonly for the writing skill-
oriented.

In general Japanese English textbooks are found in line with Harmer (2007), who
suggests involving learners in writing processes: planning, drafting, reviewing, and editing for
the writing skill to develop. On the other hand, the writing exercises are more product-oriented in
Nepalese English textbooks.

Similarities in English Textbooks Between Nepal and Japan

Although Japan is one of the members of the G7 countries and works as a business
partner with technologically and economically advanced English native countries, the selected
textbook in this study has some similar features to the English textbook of Nepal. The most
interesting similarities may be because of the ideoscapes of globalization as mentioned in
Appadurai (1990). The ideas of including the culture at home and abroad are tried to make
balance. Both of the countries' textbooks consist of exploring the cultures of their own respective
countries and also raising awareness of other countries too. The ideas of setting signpost
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questions to motivate the learners towards the reading or listening text are also similar ideas.
Another correspondence is the use of project works as the wrapping up activity to integrate all
language skills and aspects in the task of both countries' textbooks. The provision of phonemic
transcription of certain words is also a similar feature between those two countries.

The main similarity is the textbook authorized by the Government, the Ministry of
Education of both countries on the basis of their respective countries' educational guidelines. By
studying the previous literature of the textbooks in those two countries, another similarity is
found in the input sources of the English language. In the past, input through reading texts was
higher than the other skills but now the realization of the fact 'sufficient input is a prerequisite for
the expected output', proper balance for input through reading and listening, and output through
speaking and writing.

Differences in English Textbooks Between Nepal and Japan

Nepal is still on the list of developing countries and Japan is the most developed one.
Likewise, the sampled contemporary10™ graders' English textbook was revised in 2017 in Nepal
and in 2022 in Japan. In those two economic and technologically diverse countries, very few
interesting differences are observed in the English textbooks. Those distinctions might have been
because of cultural differences and policy of the education in the country. In this regard, Martin
(2006) mentioned that the role of education is cultural transmission. The notable distinction is
the focus on own culture as the Japanese English communication book starts the first topic by
comparing the sounds, meanings, and structures between Japanese and English languages
whereas the Nepalese English textbook begins with the ways of greetings in English culture.
Another dissimilarity is noticed in the number of textbooks: Japan has two books for the 10
graders whereas Nepal has got one. Regarding those two books, Muranoi (2022) delivered in a
message that the book 'crossroads English communication I' having 160 pages helps to walk
towards a new world expanding the horizon of knowledge and skills, and 'Genius English logic
and expression I' having 136 pages supports to develop of writing and speaking skills through the
step-by-step process (Tanabe, 2022). On the other hand, the Nepalese English textbook ' English
grade 10' holds all skills and aspects within 233 pages.

The notable difference between the textbooks of those two countries is the title of the
units in the books. All unit headings are given by the name of the language functions in the
English textbook in Nepal whereas the varieties of theme-based titles are given in the Japanese
English textbook. In a similar line, the English textbook in Nepal focused on guess works by
looking at the pictures that encouraged brainstorming and critical thinking whereas English
textbooks in Japan arranged the 'warm up' activities by providing listening texts very often to
begin the lessons. The next is in physical features: the Japanese English textbook consists of
attractive colorful pictures with an attractive outlook, more visual than textual. But the Nepalese
English textbook has more textual description and less visual in comparison to Japan. Another
difference is related to the availability of the textbooks: the textbook in Nepal is both in hard and
soft pdf copy easily accessible whereas the textbook in Japan is limited to hard copies and only
paid versions in softcopy which is less approachable.

The very attention-grabbing difference between those two countries' English textbooks is
the way of language is included in the textbooks. In the Japanese English textbook, some of the
instructions are given in both the languages Japanese and English. On the other contrary, the
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English textbook in Nepal does not include the Nepali language. It reflected that English
textbooks in Nepal are based on a monolingual orientation (Firth & Wagner, 1997): onlyEnglish
is superior.

Holistically, both the countries' textbooks attempted to include various types of content to
meet the diverse field of study in the contemporary world. It was found similar to McGrath
(2002),we should incorporate varieties of texts in textbooks to provide a greater range of
exposure to the learners. We also should remind to our teachers as mentioned in Harwood
(2014),that no textbook can ever meet the changing need of the classroom, so teachers are
supposed to supplement the textbooks by using other materials.

Conclusion

The conclusive comparison of the 'English grade 10' textbook in Nepal and 'English
communication I', and 'English logic and expression I' for the 10" graders in Japan shows that
manner of presenting the content is not very dissimilar. Both the countries governments are
authorizing the textbooks in line with the national educational guidelines. They have their own
best endeavors to address the issue of intercultural communication by comprising the various
cultural matters from home and abroad. They have also cracked their finest to include all aspects
and skills of language to practice in the textbook. They also envisioned expanding learners'
critical thinking and skills through the warm-up and project works throughout subject matters in
the textbooks. The top effort was also observed in designing the textbook with a good outlook
through pictures and diagrams except Japan has given room to their home language in some
written order whereas Nepal has English only bearings throughout the text contents.

The most interesting conclusion can be extreme correspondences in the way of insertion
and manner in the arrangement of the matters between the textbooks of the two diverse countries
where Japan is economically and technologically advanced and a member of the G7 countries
besides Nepal is underprivileged in both economics and technology.

So it can be encouraging to make the school-level textbooks in Nepal more visual-based
with colorful attraction rather than highly textual. For the better organization of materials, there
is a need of analyzing English textbooks, specifically in Nepal from multiple perspectives (i.e.
educational globalization effect, inclusion, and indignity)in this age of globalization and world
Englishes. It should be also analyzed in relation to other supplementary materials perspectives,
for example, teachers' guides, visual aids, and other cultural matters. Another area for
exploration can be the textbook impact from the stakeholders' perspectives, for instance,
teachers, students, publishers, and designers. The pre-use and post-use effects can be interesting
points of analysis. Further exploration can be carried out to answer the question: to what extent
textbooks can redirect the national objectives of education, curriculum, syllabus, supplementary
materials, and examination in the selected country?
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